
Evaluating Professional Learning: 
Lessons from Multiple Districts 

Concurrent Session #2301 
Learning Forward Annual Conference 
Dallas, TX 
Tuesday, December 4, 2018 
8:30am – 11:30am 

Description: 
Several diverse districts joined together in a national community of practice to examine how to evaluate 
the effectiveness of professional learning.  
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Learning Outcomes: 
• Examine evaluation of professional learning initiatives from diverse districts to identify multiple data

sources and types
• Understand the lessons learned from the collaborative study evaluation in multiple settings and for diverse

programs
• Explore and compile the implications for districts interested in evaluating professional learning programs
• Consider how to apply the lessons learned within their own districts

Learning Intentions & Lessons Learned 

What are you hoping to learn or 
have happen during this session? 

What are you taking away to help 
evaluate your own PL initiatives?  

What are your next steps? 
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District Presentations 
 
District 
Name 

What did you learn? What might you 
integrate into your own 
work? 

What was your biggest 
surprise? 

What is one action 
you can take 
immediately? 

Greece 
Central 
School 
District 
(NY) 

 
 
 
 
 
 
 
 
 

   

Prior 
Lake-
Savage 
Area 
Schools 
(MN) 
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District 
Name 

What did you learn? What might you 
integrate into your own 
work? 

What was your biggest 
surprise? 

What is one action you 
can take immediately? 

Jenks 
Public 
Schools 
(OK) 

 
 
 
 
 
 
 
 
 

   

Metro 
Nashville 
School 
District 
(TN) 
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District 
Name 

What did you learn? What might you 
integrate into your own 
work? 

What was your biggest 
surprise? 

What is one action 
you can take 
immediately? 

Shaker 
Heights 
City 
School 
District 
(OH) 

 
 
 
 
 
 
 
 

   

 
Across Districts 
 
Patterns and Themes Emerging Ways to Apply Learning to Your 

Own Work 
Questions that You Want 
Answered 
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Greece Central School District - Rochester, NY 
 

● Marguerite Dimgba, Director of Professional Learning 
● Holly Stettner, 6th Grade Teacher, VP of Educational Programs, Greece 

Teachers Association 
● Sheila B. Robinson, Ed. D., Custom Professional Learning, LLC 

 
FOCUS GROUP PROTOCOL EXAMPLE 

 
Overarching question: What do new teachers need to be successful? 
 
Moderator: Good afternoon and welcome to our session.  Thanks for 
taking the time to talk with us about what new teachers need.  My 
name is _______ and assisting me is _________ (Recorder).  We are 
working with personnel in the Greece Central School District in 
conjunction with the Greece Teachers Association to understand what 
new teachers need to be successful.  
 
There are no right or wrong answers. Please feel free to share your 
point of view even if it differs from what others have said.  Keep in 
mind that we’re just as interested in negative comments as positive 
comments. 
 
We will use first names today but we won’t use any names in our 
report.  We’ll make an agreement today that what we say here stays in 
the room, and we will maintain confidentiality.  The reports will go 
back to the Greece Central School District and the Greece Teachers 
Association to help them plan for future new teacher induction 
programs. 
 
Let’s begin with brief introductions and our first question: 
 
1. Tell us your name and school district (let each person respond).  

 
Recorder records names in preparation for taking notes. 
 
2. What would you say is the one most important thing new teachers 
need in order to be successful? 
 
Give participants a few minutes to generate responses and converse. Use prompts as 
needed - Ex. Can you say more about that? Tell us more. What do you mean by…? 

 
Moderator: Thank you everyone! We very much appreciate all you 
contributed to our conversation today. Our discussion today was to 
help us understand what new classroom teachers need to be 
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successful and to info future programming for them. Again, no names 
will appear in the final report, and we’ll share that report with you 
when it is available.  
 

FOCUS GROUP NOTE-TAKING WORKSHEET 
 
Date of Focus Group  
Location of Focus 
Group 

 

Number of 
Participants 

 

Moderator Name  
Asst. Moderator 
Name 

 

 
NOTES: 
 
1. Tell us your names and your position. 
 
Recorder may want to draw the table and write names in where people are sitting. 
 
 
 
 
2. What would you say is the one most important thing new teachers 
need in order to be successful? 
 
Recorder may want to script (to the extent possible) by recording speaker’s name and 
comments.  
 
Ex. Sheila: I think new teachers really need good mentoring their first few years.  
Holly: Yes, I agree with that. I had a fabulous mentor who helped me through my first 
year. 
Marguerite:  My mentor mostly showed me where to get classroom supplies 
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WHAT is a focus group? 
A focus group is essentially a group interview or small group discussion 
run for the purpose of collecting data to guide future action. It is a form 
of qualitative research in which a group of people are asked about their 
perceptions, beliefs, attitudes, or experiences. The interviewer (aka 
moderator) asks questions in an interactive group setting where 
participants are encouraged to talk with each other as well as with the 
moderator. 

  
WHY use a focus group to collect data? 
Focus groups offer more depth, nuance, and variety to a dataset than 
would be available through surveys. Focus groups allow the moderator 
to ask probing questions (e.g., can you say more about that?) when 
participants respond to questions. Focus groups can yield a lot of 
information in a short time. They are a good way to gather in-depth 
information about a group’s thoughts and opinions on a topic. 
 
HOW do you run a focus group? 
 
BEFORE YOU BEGIN 

1.) Set a goal.  

Think: "WHY are we conducting a focus group? WHAT do we 
hope to learn?" 

 
2.) Find a note taker.  

The note taker should write down what is said, much in the 
same way as taking minutes at a meeting, but with much 
greater detail. The ideal is for someone to be able to record 

exactly what each person says (or capture as close as possible). 
Alternatively, you can record electronically (with the group's 
permission). This will take more time however, for someone to 
transcribe the recording, but you will have a more complete, accurate, 
and permanent record of what was said. 
 

 
HOW TO CONDUCT FOCUS GROUPS FOR DATA COLLECTION 
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3.) Carefully plan the group's composition.  

WHO should be invited? Those invited should be a 
representative sample of those whose opinions you are 
concerned about. The ideal size for a focus group is about 6-8 

people.  
 

4.) Prepare the topic for discussion and some specific questions in writing.  

This will serve as your guide. Below are examples of general 
questions. The precise language and order of questions will 
depend on your topic and group, but some of these 

questions may be adapted to suit your own needs. 
• "What are some of your thoughts about what's going on now?" 
• "Would you say you are satisfied with the current situation, with the way 

things are going?” 
• (If so) "What are you satisfied about? Why is that?" (Or, "What's going well...?") 
• "Are there things you are dissatisfied with, that you would like to see 

changed?" (Or, "What's not going well...?") 
• (If so) "What are they? Why is that? How should they change? What kinds of 

things would you like to see happen?" 
• "How about this particular aspect (of the topic). What do you think about 

that?" 

You will want to repeat questions like these for different aspects of the 
topic, with some variations in question wording. Here are more 
examples: 

• "Some people have said that one way to improve X is to do Y. Do you agree 
with this?' (Or, "How do you feel about that?") 

• "Are there other recommendations that you have, or suggestions you would 
like to make?" 

• "Are there other things you would like to say before we wind up?" 
 

5.) Prepare a set of "probes" or follow-up questions designed to elicit more 
information from participants on a given question. 

Here are examples of probes: 
• "Can you say more about that?" 

• "Can you give an example?" 
• "Jane says X. How about others? What do you think?" 
• "How about you, Joe. [Or, "you folks sitting on this side of the table...."] Do you 

have any thoughts on this?" 
• "Does anyone else have some thoughts on that?" 

 
6.) Obtain consent.  

Be open and transparent about how data will be collected (Will 
there be a note taker in the room? Audio recording? Video?), 

who will have access to raw data, and how it will be used, 
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reported and disseminated. At the very least, obtain verbal permission 
after sharing these details. You can also use a basic letter of consent 
that participants sign. Samples are easy to find. A basic letter of 
consent outlines the nature and purpose of the overall study and of the 
focus group, and indicates how data will be shared and with whom. 
 

7.) Consider incentives.  

While not necessary, it is nice to provide basic refreshments for 
participants. Incentives such as books, gift cards, or passes/fee 
waivers to events (such as professional learning courses) can 

help garner participation from potential respondents. 
 
WHEN THE GROUP MEETS 
Ensure a nonthreatening environment, so that participants feel free to 
talk openly and give honest feedback. Encourage participants to 
express their own opinions in response to questions posed by the 
moderator, but also invite them to respond to other members as 
appropriate. 
A focus group often goes something like this: 
 

1. Thank people for coming. 
2. Review the purpose of the focus group, and what you hope to learn.  
3. Go over the flow of the meeting -- how it will proceed, and how participants 

can contribute. 
4. Lay out the ground rules. Usually this includes agreements to speak one at a 

time (easier to record) and to keep the focus group conversation confidential.  
5. Start with an opening question. This could be a very general question ("What 

are your general thoughts about X?"), or something more specific.  
6. Move through all questions as time permits. 
7. Before closing the session, the moderator can ask if anyone has any other 

comments to make. This can be an effective way of gathering additional 
opinions that have not yet been discussed (e.g., “Before we close, is there 
anything else that we didn’t discuss today that you would like to share about 
this program/topic?). 

8. Tell participants about any next steps that will occur, and what they can 
expect, if anything (e.g., will they see a final report for the program or 
otherwise get to learn results and how their input was used?). 

9. Remind participants of the confidentiality agreement, and thank them for 
their participation. 
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AFTER THE GROUP MEETS 
 

• Read through the notes taken. If the focus group 
was recorded, make a transcript. 

• Try to “code” the notes. Look for patterns. 
o What patterns emerge? 
o What are the common themes? 
o What new questions arise for you? 
o What conclusions seem true? 

 
• It’s often a good idea to share results with the group. 

o They gave you their time. The least you can do is 
to give them feedback. 

o This can be done in person or electronically.  
o Sometimes it's even possible to bring the group 

back for a second session, to review results, verify 
their accuracy, or explore other themes. 
 

• Bonus: Perhaps participants have now become more 
interested in the issue or program, and would like to 
get more involved. Consider offering them an 
opportunity to do so. A focus group, indirectly, can be 
a recruiting tool. 

 
 

  
 

POINTS TO KEEP IN 
MIND 
Make sure that all opinions on a 
question get a chance to be 
heard. Not everyone has to ring in on 
each question, but each person should 
have the opportunity to do so if they 
wish. Common strategies to encourage 
participation include: 
• Summarize what you think you have 

heard, and ask if the group agrees. 
• Phrase the same question in a 

different way. 
• Ask if anyone else has any comments 

on that question 
• Ask a follow-up question. 
• Look around the room, and make 

brief eye contact, especially with 
those who may not have spoken; 
you can even call on individuals and 
ask if they would like to share. 
 

The moderator’s job is to elicit 
opinion, not judge. All opinions 
should be respected. Thank participants 
for sharing, but don’t add your own 
judgement, even if you like or agree 
with the response – e.g., Avoid saying 
“that’s good!” or “I agree!” 
Though it feels awkward to interrupt 
and redirect respondents, there 
are times where the group will be lost if 
you don't. Having a few standard 
phrases that can be used to subtly 
redirect a participant is critical: A softly 
raised hand and the phrase, “This is 
wonderful information, but I want to 
make sure everyone has a chance to 
share” will take you a long way in 
keeping the group on track and will help 
you accomplish the objectives. 
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Jenks Public Schools (OK) 
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Emerging Themes 
  
Tools and methods for evaluation 
What tools did the districts share that might you be able to adapt for your own evaluations? 
 
What other tools have helped you evaluate professional learning? 
 
What tools do you want to have to support the evaluation of professional learning that you don’t now have? 
 
Types of data for evaluations 
What data (student, educator, system) are you currently using to evaluate professional learning? 
 
What challenges are you facing related to accessing and using data for evaluating professional learning? 
 
What other types of data, based on what you heard today, might be available for you to consider using for evaluating 
professional learning? 
 
Engaging educators in the evaluation process 
How might you engage more educators in the evaluation process? 
 
What are the advantages and challenges with engaging more educators in the evaluation of professional learning? 
 
What has worked for you in engaging more educators in the evaluation of professional learning? 
 
Meeting competing demands/needs of various evaluation audiences 
Who are your audiences for professional learning evaluations? 
 
How do their demands/needs vary? 
 
How do you resolve those competing demands/needs? 
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https://www.frontlineeducation.com/blog/measuring-the-impact-of-professional-learning/ 

 

 

 

 

 

 

 

 

 

 

When districts invest in professional learning, they expect results for both educators and students. Yet far too often, the 
evidence of effect is elusive. This reality can be changed when district and school leaders plan for the evaluation of 
professional learning when they initially design it to strengthen educator effectiveness and student success. 

Six districts (Boston Public Schools (Mass.); Greece Central School District (NY); Jenks Public Schools (Okla.); Metro 
Nashville Public Schools (Tenn.); Prior Lake Savage Area Schools (Minn.); and Shaker Heights City Schools (Oh.) joined the 
Frontline Research & Learning Institute and Learning Forward to explore how to measure the impact of their professional 
learning. When planning professional learning and its evaluation, leaders in these districts set out to answer a series of 
questions to guide both the planning of their professional learning and its evaluation. Each district entered the small-scale, 
collaborative study with the intention to evaluate an existing or new professional learning initiative and with a desire to learn 
with and from each other districts engaged in the same work. 
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The effort of these six districts offers other districts a glimpse of what it takes to design and implement effective professional 
learning and evaluate its results. While the duration of the study was too short to realize the desired impact of professional 
learning, it did provide participating districts an opportunity to grapple with the answers to key questions about evaluating 
professional learning. Learnings emerging from the study are highlighted in this blog. 

The quality of an evaluation of professional learning depends on the quality of its 
planning and implementation. 

As the six district leaders weighed the decision to join the study, they first grappled with the question about what to 
evaluate. Some had existing professional learning programs in place that were evaluable, that is ready to be evaluated (Killion, 
2018). Others had professional learning programs that were not yet evaluable and required more clarity in terms of 
outcomes for educators and students, indicators of success, and measures of success. Others were in the early phases of 
developing professional learning programs to meet identified district needs. 

To evaluate the implementation or effectiveness both on educators and students, evaluation requires clear delineation of 
desired outcomes, indicators of success, and viable measures of the outcomes. This means that district or school leaders shift 
the focus of professional learning evaluation to assessing coherent programs rather than isolated or occasional events. 

Using extant data sources expedites evaluation of professional learning yet may 
limit interpretations. 

As district leaders launched comprehensive professional learning programs, as Boston Public Schools did, they wanted to 
know if their efforts were having the desired effects. To measure their efforts, Boston leaders looked to the multiple data 
sources already existing in the district to consider which might be useful as indicators of the impact of their new professional 
learning program. 

As do most districts, Boston leaders had multiple sources of data that could be repurposed without creating a data burden 
(Killion, 2018). However, since the data sources already in place are approximations of measures of the specific outcomes of 
the professional learning initiative, district leaders analyzed and interpreted the results to form conclusions about the 
professional learning program with thoughtful consideration regarding the data from approximate measures. 
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A high-quality professional learning system meets the needs of district educators 
and increases coherence and effectiveness of professional learning programs. 

When professional learning within a district or school lacks coherence, it is difficult to measure its effects. In Jenks Public 
Schools, participation in the study meant an opportunity to solidify the district professional learning system and to create a 
planning process that ensured that professional learning met the criteria of quality from its inception. 

Using a planning model, the district and school leaders are able to align professional learning with identified needs, provided 
adequate implementation support, and monitor implementation to increase the likelihood of results. This system includes a 
decision-making model for planning and implementing high-quality professional learning. This means that the professional 
learning educators experience is specifically designed to produce results both for them and for their students. 

Existing and new programs both require evaluation, often for different purposes. 

Whether professional learning programs are new in a district or long-standing, evaluation is necessary. Existing programs, 
such as the mentoring and induction program offered in Greece Central School District through its Teacher Center, or a new 
coaching program in Shaker Heights City Schools, evaluation provides valuable information for multiple purposes. In Greece 
Central School District, results of the evaluation inform decisions for refining the existing programs to be more beneficial to 
participants. Annual data collection from multiple sources about the program inform the continuous upgrades to the 
program. Evaluation in this case is for the purpose of refining an existing program. 

In Shaker Heights City School District, evaluation offers data about the new coaching program for two purposes. First, the 
data collected guides coaches’ work with teachers. As the coaching program in Shaker Heights matures, the data collected 
can help district leaders measure effects of the program and make necessary adjustments to strengthen the program. In both 
districts, evaluation serves different purposes. Evaluation in this case is for program management and implementation. 

District leaders in Prior Lake Savage Area Schools wanted to implement a districtwide instructional framework to support 
student learning. They wanted to engage multiple stakeholders in the design process so that staff both had a voice in the 
development of the framework as well as gained an awareness of the need for the framework. Using an innovative data 
gathering process, the district leadership team collected data from teachers, principals, and central office staff and analyzed 
the data collected for common themes. By engaging staff, the leadership team built a common understanding of the need for 
and a shared purpose for the instructional framework. These early data provide baseline data that can be used for pre- and 
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post-implementation evaluation. Evaluation in this case is for program planning and for collecting baseline data that may be 
useful in a pre- post evaluation design. 

In Metro Nashville schools, the Collaborative Inquiry Process, a system for collecting, analyzing and using a variety of data 
to improve schools, was developed through an alliance between REL Appalachia and the district. After the design and pilot 
testing phase, district leaders were ready to implement the process in five district schools, since the unit of change is not a 
school but rather a cluster of individuals within a school. This is the case with the Collaborative Inquiry program designed in 
cooperation with the Appalachian Regional Laboratory and available to teams of teachers within Metro Nashville schools. 
The expected unit of change in a professional learning program both influences the program’s design and implementation as 
well as its evaluation. Evaluation in Metro Nashville focused on measuring the quality of implementation and impact on each 
school’s student achievement. 

Sound, flexible data systems make the evaluation more efficient and effective. 

Useful evaluations take time, resources and effort. Districts with data systems that allow them to gather, track, analyze and 
access data quickly are able to use data frequently to monitor the professional learning program’s and participants’ progress 
and inform decisions to adjust their programs. 

Data systems that generated analytics using multiple types of educator and student data allowed district leaders to adapt 
the data collected to measure both levels of effectiveness, first on educators and secondly on students. Sound data systems 
shifted district leaders’ effort from collecting data to using data to make informed decisions about professional learning and 
its impact by allowing them to analyze, interpret and use data on professional learning more rapidly to strengthen programs 
and impact on participants and their students. 

As district leaders continue to explore effective and efficient ways to evaluate the effectiveness of their professional 
learning programs, they will realize the benefits of evaluation for program planning, monitoring implementation, and 
measuring impact on both educators and students. If professional learning is to impact educator effectiveness and student 
results, district leaders must commit to ongoing evaluation to inform all decisions about professional learning. 

Killion, J. (2018). Assessing impact: Evaluating professional learning, 3rd edition. Thousand Oaks, CA: Corwin. 
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Joellen Killion 

Joellen Killion is a senior advisor to Learning Forward and served for many years as the association’s deputy executive director. As 
senior advisor, she leads initiatives related to the link between professional development and student learning. She led the most recent 
revision of the Standards for Professional Learning, and has extensive experience in planning, design, implementation, and evaluation of 
professional learning at the school, system, and state/provincial levels. She works with coaches, principals, district and state leaders to 
support understanding and embedding standards-based professional learning in a system. The author or co-author of numerous books, 
her most recent book, published in 2015, is The Feedback Process: Transforming Feedback for Professional Learning. 
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Evaluating Professional Learning:
Lessons from Multiple Districts

Learning Forward 2018 Annual Conference

Tuesday, December 4th,  2018 

8:30-11:30 AM

• Examine evaluation of professional learning initiatives from diverse 
districts to identify multiple data sources and types

• Understand the lessons learned from the collaborative study evaluation 
in multiple settings and for diverse programs

• Explore and compile the implications for districts interested in 
evaluating professional learning programs

• Consider how to apply the lessons learned within their own districts

Learning Outcomes

Introductions
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Study Participants

What are you hoping to learn or have happen during this session?
• Capture your thoughts. 
• Connect and share with a shoulder partner. 

Learning Intentions

Project Overview
“Measuring the Impact of Professional Learning”
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• Gain advanced knowledge about how to use existing data to measure the effects 
of PL on professional practice and student success
• Spread efficient and useful practices to other school systems to increase the 

results for educators and students

Project Goals

• Determine what to evaluate. 
• Ensure clear delineation of desired outcomes, indicators of 

success, and viable measures of the outcomes.
• Shift the focus to assessing coherent programs rather than 

isolated or occasional events.

Project Overview

District Presentations
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• Problems/challenges/issues addressed

• Evaluation methodology

• Tools and process for evaluation of professional learning

• Challenges encountered in evaluation and ways addressed

•Major lessons learned to advance others' work

Overview of Presentations

•Patterns and themes emerging across districts

•Ways to apply learning to your own work

•Questions that you want answered

Listen for

Greece Central School District (NY) 
Marguerite Dimgba, Director of Professional Learning

Holly Stettner, VP of Educational Programs, Greece TA

Sheila B. Robinson, Custom Professional Learning, LLC
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Greece Central School District

Feedback forms

Standards Assessment Inventory (SAI)

Professional Learning 
Center Policy Board

Teachers' Union 
Collaboration

FOCUS GROUPS for DATA COLLECTION

• Group interview
• Qualitative data
• Deeper insights than with surveys/feedback forms

Greece Central School District

FOCUS GROUP simulation activity

Greece Central School District
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• What did you learn from Greece Central's work?

• What might you integrate into their own work to evaluate the 
effectiveness and impact of your professional learning efforts?

• What was the biggest surprise in the presentation?

• What is one action you can take immediately based on what you heard?

Reflections & Comments

Prior Lake-Savage Area Schools (MN) 

Kevin Schuttinger, Director of Teaching and Learning

Prior Lake-Savage Area 
Schools, MN

• Goals:

– Find a way to measure how 
the student experience is 
changing as a result of 
Professional Learning

– Align PL to teacher needs 
related to our vision of the 
student experience
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Prior Lake-Savage Area Schools, MN

Original logic model

Instructional Excellence Framework 
and Walkthrough

Instructional Framework - Input
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Instructional Framework - Input Measuring the effect of PL on the student experience
Walkthrough

Future:
• Yearly teacher self-

assessment of 
competency aligned 
with framework

• We will use this to 
determine PL needs and 
create personalized PL 
to meet the needs

• Challenges:
– Collecting, transcribing, and analyzing data from hundreds of teacher
– In hindsight, I wish we would have asked teachers to describe "excellent learning" or the desired 

student experience
– Maintaining authentic connections between staff input, strategic plan, and best practices in 

personalized learning

• Lessons learned:
– Promote staff voice: get as many people involved in the visioning and creation of a tool that 

guides the ideal student experience
– Connect to existing work – aim to simplify rather than add
– Be humble, gather feedback from diverse groups, and iterate

Challenges and Lessons Learned
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• What did you learn from Prior Lake Savage Area Schools' work?

• What might you integrate into their own work to evaluate the 
effectiveness and impact of your professional learning efforts?

• What was the biggest surprise in the presentation?

• What is one action you can take immediately based on what you heard?

Reflections & Comments

Jenks Public Schools (OK)

Mary Kathryn Moeller, Director of Professional Development

JPS Professional Learning Impact Cycle

Basis of Need/Point of Interest/Emerging Research

Professional Learning Opportunity

Immediate Impact Data

Need for More or Next Steps

Student Learning or
Engagement Data

Professional Learning 
opportunities, Instructional 
Coaching, or other supports

Implementation Data
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JPS Professional Learning Impact Cycle

Basis of Need/Point of Interest/Emerging Research

Professional Learning Opportunity

Immediate Impact Data

Need for More or Next Steps

Student Learning or
Engagement Data

Professional Learning 
opportunities, Instructional 
Coaching, or other supports

Implementation Data

• What did you learn from Jenks Public Schools' work?

• What might you integrate into their own work to evaluate the 
effectiveness and impact of your professional learning efforts?

• What was the biggest surprise in the presentation?

• What is one action you can take immediately based on what you heard?

Reflections & Comments

BREAK
15 minutes
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Metro Nashville School District (TN)

Margie Johnson, Ed.D., Collaborative Inquiry Coordinator • 42nd largest school district in 
the US
• 88,000 students; 6,000 

teachers; 4,000 support staff

Metropolitan Nashville Public Schools

• Students speak 100 + 
different languages
• 160 buildings

Needs Assessment
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Data-Informed Decision Making Ecosystem

Johnson, M. (2018).  Empowering educators to make data-informed decisions. Data Leadership for K-12 Schools in 
a Time of Accountability [Book Chapter].  IGI Global: Hershey, PA. 

Change The Change Process
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Phase 4: Apply Best Practices by 
Training Community of Practice to use 

IC Map

Helpful Tools
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• What did you learn from Metro Nashville’s work?

• What might you integrate into your work to evaluate the effectiveness 
and impact of your professional learning efforts?

• What was the biggest surprise in the presentation?

• What is one action you can take immediately based on what you heard?

Reflections & Comments

Shaker Heights City School District (OH)

Erin Herbruck, Ph.D., Director of Professional Learning
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Method to evaluate the effectiveness of Instructional 
Coaching 

As measured by 
• perceived impact on teacher practices 
• correlation to student achievement

Problem Striving to Address

• Instructional Coaching Log 
• aligned to Shaker Instructional Coaching Model 

• Qualitative feedback data using Frontline PLMS

• Student achievement data

• Teacher survey tool 

Evaluating the effectiveness 
and tools used

1. Need for comprehensive Instructional Coaching Model-
CREATED!

2. Piloting and refining the teacher survey instrument took time 
and effort- TOOK THE TIME!

3. Challenging to align other district PL feedback- REVISED PLMS 
PROMPTS! 

Challenges encountered 
and how addressed
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1. Hard to secure teacher feedback
2. Invaluable support from Frontline/Dr. Killion
3. Imperative to have designated time 
4. Value of using data to guide how Instructional Coaches 

collaborate with teachers
5. Data to support need for Instructional Coaching 

Lessons Learned

• What did you learn from Jenks Public Schools' work?

• What might you integrate into their own work to evaluate the 
effectiveness and impact of your professional learning efforts?

• What was the biggest surprise in the presentation?

• What is one action you can take immediately based on what you heard?

Reflections & Comments

Five Points
Extending your learning
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• Join the district teams in the five points around the room for 

open-space conversation (You choose the focus).

• Stay as long as you like within the time allotted.

• Visit as many district as you wish.

Five Points:
Getting what you want

Emerging Themes
Moving to Application

• Tools and methods for evaluation

• Types of data for evaluations 

• Engaging educators in the evaluation process

• Meeting competing demands/needs of various evaluation audiences

Themes
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• Choose an overarching theme to examine in greater depth.

• Consider ways you can apply what you are learning related to the 
theme.

• Be ready to share your top 2-3 ideas with the larger group.

Exploring Overarching Themes

My Lessons Learned
What are you taking away that will help you 
evaluate your own professional learning?

Wrap-up & Evaluation

37



District Contact Information
Organization & Primary Contact Connection Information

Greece Central School District (NY)
Marguerite Dimgba

marguerite.dimgba@greececsd.org

Jenks Public Schools (OK)
Mary Kathryn Moeller

mary.moeller@jenksps.org

Metro Nashville School District (TN)
Margie Johnson

margie.johnson@mnps.org

Prior Lake-Savage Area School District (MN)
Kevin Schuttinger

kschuttinger@priorlake-savage.k12.mn.us

Shaker Heights City School District (OH)
Erin Herbruck

herbruck_e@shaker.org@eherbruck

Learning Forward
Joellen Killion

joellen.Killion@learningforward.org@jpkillion

Frontline Research & Learning Institute
Juliet Correll

jcorrell@frontlineed.com@jcorrellwright

Post-Session Evaluation

Take our 3 minute survey!
Your feedback will be used to:

● Understand the impact of our session
● Improve our facilitation

Your responses power our                                   report

NOTE: Session ID should be in all CAPS 
and is case-sensitive.

bit.ly/2018SessionFeedback

Session ID: 2301
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